The Ministry of Education has formalized the planning and reporting requirements

within school districts to enhance student learning and success. The Learning by

Design web presence, including The Planning Process video and Our Learning Story

page, represents an innovative approach to providing our education partners with

evidence that Surrey Schools are designing engaging learning experiences to prepare

our students for success now and into their futures.

I

t is important to note that all
indicators are flawed, whether
qualitative or quantitative. What
matters is not finding the perfect
indicator, but settling upon a
consistent method of assessing
output results.
-Jim Collins

Unique Student Groups
The Ministry of Education and Surrey Schools
recognize that long-standing differences exist
related to school success amongst particular groups.
Most notably, the unique student groups identified
below requires a shared commitment to nurturing a
sense of belonging for all, and aligning supports to
best address individual and group needs.

CHILDREN IN CARE
STUDENTS WITH
SPECIAL NEEDS
ABORIGINAL LEARNERS

Inspiring Conpdence
Our Data Story provides a wide-range of
assessment/achievement data from the Ministry of
Education and the School District that are important
indicators of system success when collected district
wide. Assessment/achievement results are but one
measure of student success.

OUR DATA STORY

We believe that every learner is a unique individual with their own strengths, interests,
and areas for growth. We support engaging and meaningful learning opportunities
that are responsive to student needs and contexts. Our learners have access to an

abundance of information, resources and people and these opportunities require a
diversity of skills and approaches. Thinking critically, collaborating successfully,

communicating effectively and demonstrating new learning in multiple formats are all

foundational elements of learning design.

Literacy and numeracy skills are the foundations of lifelong learning and full participation in society. These skills
empower students to make meaning, think critically and creatively, and reach their full potential. T hroughout the
grades, literacy and numeracy are applied across all areas of learning.
"Literacy is the ability to understand, critically analyze, and create a variety of forms of communication, including
oral, written, visual, digital, and multimedia, to accomplish one's goals. Literacy helps students apply reading,
writing, speaking and listening skills across a variety of subject areas:· (Ministry of Education)
"Math skills, or numeracy is the ability to understand and apply mathematical concepts, processes, and skills to
solve problems and make decisions in a variety of situations, including real-life scenarios:· (Ministry of

Up until this year I believed that I
had been collaborating with
teachers but this year, I realized
there is a difference between
working with others and
collaborating. True collaboration
means working together, sharing
ideas, discussing our struggles and
successes, creating learning
intentions together, building on

each others' strengths and
respecting each other.
Collaboration has become a

fundamental part of my teaching
practice.
- Early Literacy Teacnt r
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• Learning is holistic, reflexive, reflective, experiential, and relational (focused on connectedness, on
reciprocal relationships, and a sense of place).
• Learning is embedded in memory, history, and story.
• Learning involves patience and time.
• Learning involves exploration of one's identity.

Supporting the Early Years
We recognize the importance of providing additional support for our youngest learners to ensure their future success and lifelong learning. In that regard, the district
continues to support a model of additional early literacy and numeracy support in Kindergarten and Grade One classrooms in inner city schools. This work involves Early
Literacy and Early Numeracy teachers working collaboratively with classroom teachers to provide additional strategic, in-class support for 'at promise' students. In 201617, 31 schools received literacy support and 13 schools received numeracy support. Use of the district's ELPATS (Early Literacy Phonemic Awareness Test Surrey) and
'What Do They Know' (WDTK Early Numeracy Assessment) in these classrooms help teachers identify learning gaps and plan instructional strategies to meet student
needs and maximize learning. These assessments indicate a significant reduction of the number of Kindergarten children experiencing difficulty with phonemic
awareness and early numeracy skills. A classroom teacher noted that "being able to learn from each other, share ideas, try new approaches and co-teach had an amazing
impact on the students and myself."

ELPATS Results 2016

In the fall WDTK [assessment] he was not able to create or identify patterns; he
could only subitize to 3 and he could not partition to 5 ... The 'aha' moment came
during the Spring WDTK Pattern Task, when he said, 'I can make pattern three ways:
He described his pattern by letters (AABC), colour (yellow, yellow, brown, grey) and
vehicles ... (truck, truck, car, van). He could tell me the core, what came before and
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Kindergarten WDTK 2016 Results

was amazed at the growth he has shown ...

73.71%

- Early Numeracy Teacher
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As well, various programs support the transition of students to Kindergarten. These programs focus on oral
language and play-based learning to strengthen early literacy and numeracy development. For example, PALS
(Parents as Literacy Supporters) is in 39 schools and IPALS (Immigrant Parents as Literacy Support) runs in four
schools. We run a two-week summer learning program called "Play, Connect, Learn· (PCL), PCL: Little Eaglets (to
support Aboriginal learners), and PCL: First Steps (to support refugee children). These programs support the
early literacy and numeracy development of our youngest learners and assist families in supporting their child's
development.

Supporting the Continuum of Growth
A variety of programs support literacy and numeracy development for students throJghout the grades. For example,
Five inner city schools receive collaborative late literacy support in grades 3-7 (similar to the Early Literacy model). The focus is on engaging with non-fiction

texts. Classroom teachers have noticed:
• "Students are thinking more deeply so our discussions are more meaningful:'
• "Gradual release makes you slow down and take the time to unpack concepts, vocabulary and to build background knowledge.·
• "Kids are not as passive and understand that you need to engage more with the text and are realizing that reading is about thinking.•

Grade 3-6 students from 2S schools are participating in a project to authentically integrate literacy and numeracy through the inquiry lens of exploring identity.
Students investigated the question, "What can we learn from fictional characters?"
The Novel Approach is a project that involves 47 elementary teachers from 2S schools and S secondary teachers from 3 schools. Students receive explicit
instruction in reading, writing, and oral communication strategies and learn to think deeply about what they read. Their thinking is made visible through response
writing, blogging, and intentional conversations.

Supporting Ongoing Professional Learning
We support a variety of teacher-directed, inquiry-focused professional learning opportunities for Surrey teachers. Some current examples include:
Changing Results is a case study inquiry that focuses on the learning needs of one student. By adjusting teaching based on those needs, the entire class benefits.
Teachers meet regularly to reflect on what they are learning about their student and to receive professional learning to develop their practice in response to those
needs. We currently have three groups of teachers receiving this support:
• Changing Results for Young Readers (primary) involving 16 teachers from 5 schools;
• Changing Results for Young Mathematicians (primary) involving 32 teachers from 11 schools;
• Changing Results for Adolescent Readers (intermediate and secondary) involving 27 teachers from 14 schools {one high school and one feeder school from
each zone).
• A teacher from Changing Results for young learners noticed that "when we stop, listen and observe, our students actually teach us how to be even better
teachers. That is why this opportunity has given me time to pause, breathe, and reflect on my teaching practice, not just with [my case study student) but with
my whole class:·
• A secondary teacher explained this support "has been extremely important for my own learning around literacy struggles and solutions. Being a high school
science and math teacher literacy is not always front and centre discussion between my colleagues. Through participation in this cohort I have gained an
awareness of literacy issues, and more importantly have learned effective problem-solving skills to deal with them:· Another explained that "the knowledge and
experiences of my elementary school colleagues has really added to my understanding of the interventions provided at the elementary level to assist struggling
readers and made me think about how we can continue this support in high school."

Putting the Pieces Together PLC is an inquiry project with 12 grade 2 and 3 teachers from 9 schools. They are using district cost share book clubs as a starting point
for designing curriculum. The books have framing questions (ie "why is it important to believe in yourself?" and "what can we learn from fictional characters?") and
incorporate the district's priority practices by intentionally looking at formative and summative assessment, using SEL-based framing questions, and designing learning
opportunities with a focus on instructional design.
Secondary English Language Arts Curriculum Design Network (grade 10-12) involves teachers from seven schools (5 teams of 2 teachers). They are designing
English courses that align with the ELA graduation program, emphasizing the use of Big Ideas, instructional strategies, and quality assessment.
Competencies in the Classroom: Numeracy is a collaborative inquiry project involving grade 3-6 teachers working in school teams. There are 13 schools and 41
teachers participating. Areas of focus align with core competencies and topics include computational fluency, student inquiry, mathematical mindset, and mathematical
discourse. Teachers are learning how to bring the competencies to life in their classroom while deepening their appreciation of students as learners of mathematics.
The Junior Mathematics Network includes 38 teachers from all 19 of Surrey secondary schools (1-3 per school). This series intends to build teachers' understanding
of the big ideas in BC's redesigned curriculum. By modeling and discussing pedagogy that actively engages teachers themselves in "doing mathematics" we develop
their capacity to bring competencies to life in their classroom. This series allows us w directly share ideas regarding district priority practices with those teachers
implementing "new" curriculum at Grade 8 & 9. A large focus of the first session was assessment; this was in anticipation of and in response to the most pressing
question on teachers' minds.
The numeracy/literacy integration project involves 45 grade 3-6 teachers from 25 schools. Teachers are learning to authentically integrate literacy and numeracy
using an inquiry lens. The district's priority practices are also emphasized - a social and emotional learning inquiry question is used for students, instructional
strategies and curriculum design are done collaboratively and an emphasis is placed on quality assessment (both formative and summative).

Mathematicians play with things and solve problems. They use their brains and tools to figure stuff out. Like I can use these [little
rainbow mini-eraser counters] to help me to know how much. I don't give up.
- Grade One Student

I think the largest lesson gained from this [project] was the integration of both literacy and numeracy from books and the ability to
look for and see these connections - in most stories I read I typically wouldn't have seen the math probably because I wasn't looking
for it. For example, I took "The Dot" (a book that I have read many times for art lessons) and turned the art into a math focus - line
segments, polygons and angles.
- Grade 5/6 teacher

Curriculum design, quality assessment, instructional strategies, and social emotional

learning - all aimed at preparing our learners for a world in which they think creatively
and critically, communicate skillfully, and demonstrate care for self and others - are

the focus of the Surrey School District's professional learning opportunities. Through
our 'School Planning as an Inquiry Process' Surrey teachers apply their professional

When we stop, listen and observe,

our students actually teach us how
to be even better teachers.
- Surrey Teacher

learning, deepening understandings, and classroom designs and structures to their

diverse contexts. The First Peoples Principles of Learning are a foundational lens used

to support the integration of Aboriginal knowledge, content and ways of being. They

are applicable and beneficial to all learners within the Surrey school district and support teachers in the increased curricular

emphasis on the traditions, culture and history of Aboriginal peoples.

� Learning ultimately supports the well-being of the self, the family, the community, the land, the spirits, and
the ancestors.
� Learning is holistic, reflexive, reflective, experiential, and relational (focused on connectedness, on
reciprocal relationships, and a sense of place).
� Learning involves recognizing the consequences of one's actions.
� Learning involves generational roles and responsibilities.
� Learning recognizes the role of indigenous knowledge.
� Learning is embedded in memory, history, and story.
� Learning involves patience and time.
� Learning requires exploration of one's identity.
� Learning involves recognizing that some knowledge is sacred and only shared with permission and/or in
certain situations.

Curriculum Design in the Classroom
Teachers approach curriculum in purposeful and intentional ways,
designing learning experiences that are relevant, meaningful and support
students in acquiring the knowledge, skills and competencies necessary to
prepare them for their futures. Learning is messy and complicated. As
teachers circulate and engage with students in conversations that focus on
moving learning forward, we see students who are grappling with
challenges, generating ideas, revising their thinking, and finding their way
through various stages of the learning process. We may see students
spread on the floor in groups, sitting individually looking at their work on a screen, in quiet spaces editing video or audio, or out in the world interviewing, filming or
researching. Learning experiences are framed around topics where there are problems or challenges that encourage students to develop ideas and questions of their own
that they then pursue through projects they design and create.

Quality Assessment
Curriculum, instruction, and assessment are interconnected. When designing a framework for quality
assessment, teachers build on the processes outlined in the curricular competencies and provide multiple
opportunities for students to demonstrate their learning.

Manisha Kumar
March r. 2017

Quality assessment consists of both formative and summative assessment. Formative assessment places
teachers and students in the position of gathering and acting on evidence to inform cay to day teaching and
learning. Throughout this process, teachers develop students' ability to reflect and set goals in order to take
ownership of their learning.

Pythagorean Theorem
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In math, I'm really good at inquiring and asking questions. Every time there's a new topic, I end up
getting confused. This is the point where I think of the topic and start asking questions to get a
better picture of what I am learning about. Now I don't just ask one question, I ask a bunch of
questions so I can understand. My teacher explains the steps over and over again until I get the
procedure. I have to ask a lot of questions in all subjects to understand, but in math I excel in
asking questions.
The area I need to grow in is respecting other opinions. If I'm working in a group, I listen to what
other people say, but most of the time I don't use what they say in my own work and I ask the
teacher instead. My teacher said I could use what other people say to help me see things I don't
see. I can learn from their opinions and strategies to tackle down math questions. I need to trust
other students in my class.

- Surrey Student

Effective summative assessment involves teachers developing well-constructed performance-based tasks that ask students to demonstrate curricular competencies and
content learning in a variety of ways. It is reserved for those occasions when a snapshot of student achievement is required or necessary.

If teachers are trying to make changes to their assessment practices, there has to be a shift in

their mindset. This allowed me to be flexible in how I structure my units, and it changed how I
communicate student learning. Everything revolves around the curricular competencies now and
not on the content in the textbook. My students document their learning journey through digital
portfolios. When they go online to check their progress, they don't see a traditional gradebook
with tests and quizzes. I track evidence of their learning using a competency-based gradebook
with curricular competencies as categories. Now the topic of conversation in class is how do I
develop my competencies, not how do to I make up on this test.

- Surrey Teacher

Instructional Strate�ies
Instructional strategies are carefully crafted by teachers to enrich learning experiences for all students.
Effective instructional strategies are anchored by curriculum design and formative assessment practices
that provide students with choice, voice and ownership of their learning. The teacher has a strategic role as
the instructional architect, designing learning experiences thatreflect and address student needs, passions
and curiosities. Learning thrives when teachers design instructional strategies that a:knowledge the social
nature of learning and make learning visible, open and transparent. By keeping learners at the center,
teachers set the conditions for students to take responsibility for their learning and engage in the learning
process in deep and meaningful ways.

Social and Emotional Learning (SEL) is the process through which young people
acquire and effectively apply the knowledge, attitudes, and skills necessary to

understand and manage emotions; set and achieve goals; demonstrate empathy for

others; establish and maintain positive relationships, and make effective decisions. It

includes a number of competencies: self-awareness, self-management, social

Random acts of kindness help me,
when I see someone sad, I can help

them feel happy. They will pass on
kindness, they will help another
and rt keeps on going.

awareness, relationship skills and responsible decision-making.

• Learning requires exploration of one's identity.
• Learning is holistic, reflexive, reflective, experiential,
and relational (focused on connectedness, on reciprocal

Surrey Student

What helps me is breathing
because sometimes if something is
hard, I breathe slowly and calm

relationships, and a sense of place).
We know and believe that the implementation and

down. It helps me focus.
- Surrey Student

support of quality social and emotional learning (SEL)
through research-based processes and practices have
been shown to enhance the well-being of learners, overall
achievement, and positive life outcomes. Through a
growing awareness of the Core Competencies, learners develop essential intellectual, personal, and socialemotional proficiencies in order to engage in deep and life-long learning and become thoughtful, ethical and active
citizens.

SEL teachers work with school staff in a co-facilitation model in all S areas of our district - 80 classrooms this year - to increase knowledge regarding:
The importance of school climate and culture for positive pro-social outcomes;
Adoption of select evidence-based SEL programs and curricula, for explicit and intentional instruction; and
Implementing an inquiry-based approach to professional learning regarding SEL- 'School Planning as an Inquiry Process'. In 2016-2017, approximately 40% of our
schools used an inquiry process to investigate school-based questions related to SEL.
Our classroom teachers design learning environments focused on implementing the latest research in cognitive neuroscience and mindfulness in education to enhance
the well-being of all who are part of the learning community.
When asked questions such as, "What does it mean to have courage?" and "Who or what supports your ability to be resilient?" the following Grade 4-6 Surrey students
reflect on and share their experiences and how they apply specific knowledge, skills, and attitudes in order to manage emotions:

Honouring learning as a continuous process rather than a series of separate events,

teachers design opportunities for students to develop an understanding of learning

I'd rather my parents see what I
did, because they get a better

processes and to reflect on their learning journeys. The mindset shift to

understanding.

communicating student learning creates the conditions for personalized portfolios of
learning that activate student voice, inform teacher practice, and engage parents in

their child's learning. Ultimately, transforming reporting to communicating student

learning shifts the ownership from teachers to a shared ownership among students,
parents, and teachers.
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• Learning involves patien:e and time.
• Learning is embedded in memory, history, and story.
• Learning involves generational roles and
responsibilities.

- Surrey Student

We have daily conversations with
our children about the new things
that are uploaded to their
portfolio. We love this time and
cherish the excitement they have
showing us what they are up to
and the pride they have in showing
us their work.
- Surrey Parent

The shift from reporting to communicating student learning encourages schools to provide a continuous window
into student learning. Students, teachers, and parents design together, meaningful samples and evidence of
student learning over time to demonstrate progress aligned with learning standards .

..,. To support stakeholders with this shi�, Surrey Schools:
• Employees a District Principal and two helping teachers to support schools in continually improving how we communicate student learning to parents;
• Provides significant on-going support in the form of professional development opportunities and hardware to school communities in order to explore a variety of
inquiry questions regarding CSL;
• Provides support for school communities to facilitate on-going communication to parents regarding changes to CSL and reporting;

• Articulates it's vision for CSL through the 4 essential dimensions of communicating student learning (capturing learning, opening doors, conferencing, and
reporting) and provides a framework for quality documentation of learning: (authentic, reflective of quality assessment and learning standards, activating the voice of
all stakeholders)

What has the "SHIFT" looked like so far?
• More ongoing, responsive, and descriptive communication of student learning,
including:
• An increase of K-7 teachers communicating student learning via digital
portfolios, from approximately 25%-55%, as well as secondary teachers
beginning to supplement traditional reporting with digital portfolios and
locally-developed communication forms;
• The dominant voice in digital portfolios being that of the student, as
demonstrated in the number of comments made within digital portfolio by each
stakeholder (graph below);
• Phasing out of a long-standing traditional report card with a more
descriptive report template that includes student voice and the option to
include visuals depicting evidence of student learning;
• Surrey's participation in the BC Ministry of Education's work towards
further developing MyEducation BC as an enhanced reporting tool in
Elementary and Secondary and a learning portal in Secondary schools, all in an
effort to further improve how we communicate student learning to parents;
and
• Development of a new reporting policy and regulation that provides CSL
options for teachers and activates and includes student voice through a student
self-assessment of core competencies (example below).
• Within professional development opportunities, an increased emphasis on all
CSL essential elements including capturing learning, opening doors, and
conferencing, in addition to reporting.
• Adopting a transparent and collaborative inquiry-based school planning model that encourages schools to tell the ongoing "story" of learning. The inquiry process at
the school level begins with the essential question of, "What do we know about our learners?" An important initial step is determining what evidence is at hand.
Evidence is not exclusively"data" - but rather, the focus is on what we know about our learners, and where students are at in their learning. Evidence is actual
documentation of learning and growth over time. A"scan· of students and their learning is the natural starting place. What we know about our learners will inform the
development of not only a meaningful school-based inquiry question, but also next steps in teaching and learning.

Self-Assessment Examples
SElf•ASSESSMENT Of MY
CORE COMPETENCIES
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By The Numbers
Student/Parent/Teacher Voice Activated in Digital Portfolios
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Students and parents share their experiences when the communication of student learning shifts from reporting "events· to a more ongoing process that activates
student voice and makes learning visible to parents through digital portfolios.

Parents and care-givers are an integral part of a child's education. The continuous communication of a child's learning provides
parents with the ability to 'see' what their child is learning, how that learning is progressing, and what they can do to support that
learning.
- Henderson and Ber/a

Our Data Story provides district-wide achievement results in key areas, and is a complement to the samples of

learning evidence shared in Our Learning Story.

In Surrey Schools, student learning is honoured as a continuous process rather than a series of separate events. Our teachers design learning opportunities that promote
r1n 11nclP.rstr1nrling of IP.r1rning pror.P.ssP.s r1nci thP. clP.vP.lopmP.nt of r.orP. r.ompP.tP.nr.iP.s - r.omm11nic:r1ting skillf11lly, thinking r.rP.r1tivP.ly r1nrl r.ritir.r1lly, r1nci r.r1ring for SP.If r1nci
others. Teachers guide students in purposeful selections of their work to demonstrate growth over time and help set goals for future learning opportunities and
challenges. Ongoing and timely sharing of learning evidence with parents is a meanirgful enhancement to individual achievement results.
Elementary Catchments

April 2017 Enrolment;

All Area Schools
April 2017 Combined Elernenta,y and Seconda,y Enrolment

69195
Enrolment by Feeder School
Taman.awis\
Sullivan Heights \
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For additional achievement data results, the B.C. Ministry of Education has launched
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The Ministry of Education and Ministry of Children and Family Development work together to share

information about all children in care throughout the province. The Ministry of Education encourages district

and school staff responsible for children in care to work with local Ministry of Children and Family

Development officials to identify all children in care and focus on their sense of belonging at school and

achievement.

Surrey Schools
Surrey Schools recognizes that all children who are living out of the parental home are vulnerable. As such, each school assigns at least one staff member to act as a
primary contact for children in care. The purpose of a primary school contact is to:
• Support the child's transition to school
• Create an immediate sense of belonging
• Assist with class placement and education programming needs
• Provide ongoing advocacy
• Liaise between school and guardian(s)
• Regularly check-in to monitor connection to school and academic progress
In addition, Surrey Schools has hired Diane Felgate to refine the identification process for children who are in care. Diane comes to us from the Ministry of Children and
Family Development. She worked in Surrey throughout her career and spent many years supervising social workers responsible for child protection work - conducting
investigations and working with families and children in care. She then moved into sLpervising work with Children and Youth with Special Needs, where her team worked
with children in care with special needs.

Student Progress
As with all 70,000 plus students who attend Surrey Schools, our 404 children in care are unique and resilient. They come to us from varied backgrounds with wide
ranging strengths, and personalized needs. This being the case, reporting achievement publicly on children in care as a cohort can be misleading.

The Ministry of Education and Surrey Schools is deeply committed to the philosophy of inclusive education for

our students with special needs. Inclusion is a term that supports the belief that all students are entitled to
equitable access to learning, achievement and the pursuit of excellence in all aspects of their education.

Surrey Schools
Surrey Schools design learning environments where students with special needs are fully participating members of our learning communities. All of our 7215 students
with special needs require personalized supports that include in part, case management and an individual education plan (IEP) that is collaboratively developed. The IEP
outlines any specialized support requirements and unique educational programming needs.

Student Progress
Our 7215 students with special needs are each unique. They come to us with wide-ranging needs, abilities, strengths and hopes for their future. This being the case,

reporting achievement publicly on students with special needs as a cohort can be misleading.

Aboriginal peoples continue to remediate the negative impacts of past government policies that forced

cultural assimilation culminating in the removal of Aboriginal children from their families to attend Indian
Residential Schools. These policies continue to have significant multi-generational consequences for

Aboriginal peoples.

With this in mind, the Ministry of Education recognizes the importance of supporting Aboriginal learners beyond the normal structures of public schooling. One of the
ways that this is accomplished is through the infusion of First Peoples Principles of Learning throughout the redesigned provincial curriculum. With a more in-depth
understanding of Aboriginal peoples and their histories, cultures and traditions, all students in British Columbia will have a foundation for developing mutual
understanding and respect.
Excerpt from the Truth and Reconciliation Commission Report:

Honouring the Truth, Reconciling for the Future
Too many Canadians know little or nothing about the deep historical roots of these conflicts. This lack of knowledge has serious consequences for First Nations, Inuit, and Metis

peoples, and for Canadians as a whole. History plays an important role in reconciliation, it will take many heads, hands, and hearts, working together, at all levels of society to
maintain momentum in the years ahead. (pg. 9)

The Ministry of Education also encourages districts to work collaboratively with local First Nations, Metis or Inuit communities to co-construct an Aboriginal Education
Enhancement Agreement (AEEA). The AEEA establishes a collaborative partnership between Aboriginal communities and school districts that involves shared decision
making and specific goal setting to meet the educational needs of Aboriginal learners. Aboriginal Education seeks to:
• Improve the success of Aboriginal learners;
• Support all students learning about Aboriginal peoples; and
• Help teachers in their efforts to bring Aboriginal knowledge into their teaching practice.

Surrey Schools
Surrey Schools support 2949 students who self-identify as being of Aboriginal ancestry. Our students of Aboriginal ancestry come from a wide-range of communities.

The Surrey Schools Aboriginal Education Enhancement Agreement outlines our vision and three goals:

Our Vision:
To have every Aboriginal learner graduate with dignity, purpose, and options.

Our Goals:
• Increase positive identity and sense of belonging;
• Increased knowledge and understanding of Aboriginal history, traditions and culture for all learners; and
• Increase achievement of Aboriginal learners.
We believe that our students are our future, and consequently, all members of the Surrey Schools community share in the responsibility to promote the goals agreed
upon in the AEEA.
Two music videos, Hide & Seek and Show Us The Way, centre on young Indigenous i:eople embracing and acknowledging Indigenous heritage and feature 22 Indigenous
students, representing 19 Nations from Surrey Schools. Student-written lyrics along with compelling visuals shed light on some of the challenges facing Indigenous youth
in an urban setting. Through the arts, students share their powerful messages:

� "The closer you look the more that you see, the wisdom of elders come back to me. Once taken from home, but
now we are free, we won't forget where we are meant to be."

� "See who I am, I've gat something to say; I'll show you again, don't want to be afraid; I'll be learning for the rest
of my days; So I'll stand tall if you teach me the ways; As we look to the future will you see me the same?"

